
 
 

COMPLETE 
UNDERSTANDING 

PARTIAL 
UNDERSTANDING 

NO UNDERSTANDING 

#1: Real-
World 

Connections 

-Promotes development 
of real-world skills and 
understandings that will 
help students beyond the 
specific task and/or 
classroom 
-Tasks and/or resources 
are familiar to students 
and 
-Tasks and/or resources 
connect to the real-world 

-Promotes development 
of skills and 
understandings that may 
help students in the 
specific class, but not in 
new situations beyond 
that classroom 
-Tasks and/or resources 
are familiar to students 
OR connect to the real 
world 

-Does not facilitate or 
promote development 
of real-world skills and 
understandings 
-Tasks and/or 
resources are not 
familiar to students and 
do not connect to the 
real-world 

#2: 21st 
Century 

Skills 

-Assessments include 
activities that promote 
development of multiple 
(3+) 21st Century Skills 
(i.e. creativity, critical 
thinking, problem solving, 
communication, 
collaboration, etc.) 
-Assessment activities 
promote the development 
of skills and 
understandings that help 
students beyond the 
classroom 

-Assessments include 
activities that promote 
the development of some 
(1-2) 21st Century Skills 
(i.e. creativity, critical 
thinking, problem solving, 
communication, 
collaboration, etc.) 

-Assessment focuses 
solely on content 
knowledge, not on the 
development of 21st 
Century Skills 

#3: Self-
Assessment 

-Opportunities for self-
assessment / reflection 
-Requires students to be 
reflective: explain what 
they did and why they did 
it (reflect on progress and 
direction they’re heading) 
-Provides opportunities 
for student improvement 

-Opportunities for self-
assessment / reflection 
-Requires students to 
explain what they did, but 
does not require students 
to reflect and explain why 
they did it / connect it to 
long-term goals 

-No opportunities for 
self-assessment / 
reflection 

#4: 
Feedback 

-Teacher provides 
students with meaningful, 
descriptive feedback 
-Feedback is provided 
frequently 
-Students are given 
opportunities to improve 
based on feedback 

-Teacher provides 
feedback, but the 
feedback isn’t descriptive 
and/or isn’t provided in a 
timely manner 
-Students are not given 
opportunities to improve 
based on feedback 

-Teacher does not 
provide feedback 

#5: Clear 
Criteria 

-Rubric and/or 
explanation of criteria is 
provided 

-Rubric and/or 
explanation of criteria is 
provided 
-Rubric/Criteria does not 
provide fixed 

-Rubric and/or 
explanation of criteria is 
not provided 



-Rubric/Criteria includes 
fixed measurement scale 
(possible points) 
-Criteria is explained 
through multiple 
mediums and modeled 

measurement scale from 
the beginning 
-Criteria is explained 
through one medium 
-Expectations are not 
modeled 

#6: Transfer 
of 

Knowledge 

-Requires students to 
apply knowledge and 
understandings in 
different ways such as 
using it in a new situation, 
teaching other students 
or explaining it in their 
own words  
-Requires students to 
focus on the big ideas 
rather than solely 
memorize various facts 
-Includes more open-
ended questions/tasks 
that allow students 
flexibility and creativity 

-Includes some 
opportunities for students 
to apply knowledge or 
understandings in new or 
different situations, but 
focuses on specific facts 
-Includes more specific 
fact-based / standardized 
forms of tasks and/or 
questions (does not allow 
for as much flexibility or 
creativity) 

-Solely focuses on 
memorization of 
specific facts / 
knowledge 

#7: Data 
Informs 

Instruction 

-Formative, interactive 
assessments are provided 
throughout the learning 
cycle 
-Teacher has a formal 
method in place for 
tracking assessment data 
and using it to adapt 
teaching 
-Data is used to inform 
and improve future 
instruction (differentiated 
instruction, re-teaching a 
concept, etc.) 
-Data is used to provide 
meaningful, frequent 
feedback to individual 
students 
-Feedback is used by 
students in self-
assessments and/or in 
improving their 
work/learning 

-Formative, interactive 
assessments are provided 
throughout the learning 
cycle 
-Teacher does not have 
formal method of 
tracking/using 
assessment data 
-Data may be used to 
provide meaningful 
feedback to groups of 
students (or the class) 
instead of individual 
students 
-Feedback is not used by 
students in self-
assessments or students 
are not given the 
opportunity to improve 
work 

-Formative assessment 
are not provided 
frequently in the 
learning cycle 
-Teacher does not have 
any method for 
tracking/using 
assessment data 
-Assessment data is not 
used to inform future 
instruction or to 
provide feedback 

#8: Goal 
Oriented  

-Includes specific learning 
goals including Essential 
Questions, Objectives, 
and/or Standards 
-Students are aware of 
learning goals 

-May include some 
learning goals, but 
learning goals are not 
specific or clearly 
explained 
-Students are not aware 
of learning goals or 

-No specific learning 
goals/objectives 
-Students are not aware 
of learning goals and 
goals are not referenced 
-Assessment does not 
provide accurate 



-Learning goals are 
consistently referenced 
-Assessment provides 
accurate snapshot of 
students’ knowledge 

learning goals are not 
consistently referenced 
-Assessment provides 
general snapshot of 
students’ knowledge 

snapshot of students’ 
knowledge 

#9: Digital 
Component 

-Assessment provides 
opportunities for students 
to use digital tools in its 
completion/in their 
performance AND 
-Digital tools are used 
during feedback process 
-Use of digital tools is 
appropriate considering 
situation and learning 
goals/tasks 

-Assessment provides 
opportunities for students 
to use digital tools in its 
completion/in their 
performance OR digital 
tools are used during 
feedback process 
-Use of digital tools is 
appropriate considering 
situation or learning goals 

-Digital tools are not 
used during completion 
of assessment or 
feedback  or digital 
tools are not 
appropriate for 
situation and learning 
goals 

#10: 
Accessible 

-Multiple avenues to show 
understanding are 
provided...students are 
given multiple 
opportunities to display 
knowledge in creative 
ways 
-Learning process and 
assessments, including 
feedback, are 
differentiated in order to 
meet individual student’s 
needs 

-Students are only 
provided with 1 or 2 
avenues to show 
understandings 
-Students are able to be 
creative, but the 
assessment does not 
provide much room for 
flexibility 
-Assessments and 
feedback are 
differentiated to meet the 
needs of subgroups of 
students, not individual 
students 

-Students are only 
provided with one 
avenue to show 
understandings and are 
not given opportunities 
to do so in a creative 
way 
-Assessments and 
feedback are not 
differentiated to meet 
needs of various 
students 
 

 
 
 

CRITERIA #1: REAL-WORLD CONNECTIONS 
 
“School learning should be authentic and connected to the world outside of school not only to make 
learning more interesting and motivating to students but also to develop the ability to use knowledge in 
real-world settings.” (Shepard, L. 2000 pg. 7) 
 
This quote really stood out to me because it represents some of the fundamental features of my teaching 
philosophy. As a history teacher, I have often encountered students who have preconceived notions regarding the 
content, many of which revolve around the thought that history is “boring.” The existence of such beliefs in my 
students has always led me to be very passionate about “proving them wrong” and showing them how interesting 
and impactful the content can be. In order to do so, however, I have had to find ways to connect historical content 
to my students’ lives and what they are familiar with; I have seen first-hand how doing this can motivate students 
and spark interest in things they never paid attention to before. Ultimately, there are many ways to connect 
content to things students are familiar with and will encounter in the real world including utilizing technology 
resources and media such as music, television shows, and movie clips, as well as incorporating current events or 
simulations into the learning cycle. For example, when I was teaching about Ancient Rome and the origins of 
dictators, we analyzed Hitler’s rise to power, as well as watched a documentary about North Korea; then, we 
compared and contrasted the ways in which dictatorships came about and functioned. In addition, my students 
have also engaged in things such as a mock jury deliberation, which assessed their knowledge and understanding 



of the content, while also providing them with an opportunity to learn about and participate in something that they 
will encounter in the real world. Ultimately, when reviewing curriculum and developing assessments, it is 
imperative that educators teach in a way that connects the learning to the real-world, but also that the forms of 
assessment are helping students develop skills necessary in life within and beyond the classroom. In the end, 
assessments should be designed to “ensure that students are able to reason critically, to solve complex problems, 
and to apply their knowledge in real-world contexts” (Shepard, L. 2000 pg. 8).  
 
EVIDENCE: 

• Requires students to apply knowledge and understandings in new situations 
• Requires students to focus on the “big picture” or big ideas rather than simply memorizing various facts 
• Students are familiar with the assessment tasks and/or resources 
• Assessment tasks and/or resources connect with real-world events 

 
 

 
CRITERIA #2: 21ST CENTURY SKILLS 

 
“As educators, we are preparing students for a future that we cannot yet imagine. Empowering students to 
become lifelong learners and providing them with the skills to face future challenges resourcefully and 
creatively is critical.” (ISTE, 2016)  
 
In addition to teaching my students in a way that connects the content to the real-world, I also strongly believe that 
is my job, as an educator, to not only teach students the content, but also to prepare them to be responsible, 
productive members of society; to achieve this, I must find a way to foster the development of 21st Century Skills 
such as creativity, critical-thinking, problem-solving, communication, collaboration, and more. Although it may be 
difficult, at times, to separate 21st Century Skills from Real-World Connections, I do believe that they are two 
separate criteria, which can go hand-in-hand, at times. Assessments can provide great opportunities for the 
development of 21st Century Skills and I tend to focus on more open-ended, project-based assessments, rather 
than the use of standardized tests; these different forms of assessments enable students to be creative and show 
their understandings in a variety of ways. For example, when teaching about the Middle Ages and the Feudal 
System, my students were able to display their knowledge in any way that they wanted to, as long as it fulfilled the 
requirements of the rubric. As a result, I received some of the most comprehensive and creative projects including 
I-Movies, puppet shows, newspaper articles, paper-slide presentations, skits, and more. Ultimately, when designing 
instruction and assessment, I think it is imperative that teachers refer to the Partnership for 21st Century Skills’ 
(2016) “Framework for 21st Century Learning” as it outlines a variety of skill sets that students should master in 
order to be successful in the 21st Century including content knowledge and 21st Century themes, learning and 
innovation skills, information, media, and technology skills, and life and career skills. If we focus on integrating 
these skill sets into our instruction and assessment, students will be able to strengthen and develop their 21st 
Century Skills, which will help them in the classroom and beyond. 
 
EVIDENCE: 

• Students work on developing multiple 21st Century Skills -- students engage in activities that promote 
higher order thinking skills, critical thinking skills, problem solving skills, collaboration, etc. 

• The activities require students to engage in activities that promote the development of skills and 
understandings that will help them beyond the classroom or specific task 

 
 

CRITERIA #3: SELF-ASSESSMENT 
 
“Student self-assessment serves cognitive purposes, then, but it also promises to increase students’ 
responsibility for their own learning and to make the relationship between teachers and students more 
collaborative.” (Shepard, L. 2000 pg. 12)   
 
I believe that the importance of self-assessment connects greatly with some of the other criteria discussed in this 
rubric assignment. To begin, I always want to help prepare my students for life beyond my classroom and one of 



the most important things that I want my students to achieve is becoming self-advocates who are active 
participants in their education. One way of facilitating the development of these skills is to increase students’ 
responsibilities when it comes to their learning by expanding their role in it; when students are asked to 
participate in self-assessments, they have a greater stake in the learning experience and feel a greater sense of 
ownership over what they are doing. I strongly believe that the development of these skills help students within 
the classroom, but also prepare them for the real-world. In addition, having students participate in regular self-
assessment can help the student identify what they feel strong about or what they need to focus on a bit more, 
which, in turn, can also help the teacher inform and improve instruction for all students. In order to achieve this, 
educators need to focus on integrating a wide variety of frequent, formative assessments into the learning process, 
as moving assessment into the middle of teaching, rather than solely utilizing is as an “end-point of instruction” 
provides students with more self-assessment opportunities and increases the usefulness of assessments in student 
learning (Shepard, L. 2000 pg. 10). In the end, integrating self-assessment into my teaching is something that I am 
currently working on; although I provide students with some opportunities for it, my goal is to increase the 
frequency and variety of forms of self-assessment on a regular basis, as I truly believe it can enhance the learning 
environment and student achievement. 
 
EVIDENCE: 

• Requires students to be reflective 
• Students explain why they did what they did 
• Provides opportunities for students to reflect on their progress, as well as the direction they are heading 

(short and long-term goals) 
• Provides opportunities for student improvement 

 
 

CRITERIA #4: FEEDBACK 
 
“Research studies have shown that, if pupils are given only marks or grades, they do not benefit from the 
feedback.” … “Feedback has been shown to improve learning when it gives each pupil specific guidance on 
strengths and weaknesses, preferably without any overall marks.” (Black, P. & Wiliam, D. 1998 pg. 144) 
 
This specific criteria is something that I feel very strongly about, yet struggle with at the same time (as do many 
teachers, I believe). In my professional experiences, it was so easy, at times, to get caught up in grading; I would 
find myself having students complete so many activities and tasks and feeling like I had to grade all of them 
because, well, the students did the work and should get credit for it. Throughout my third year of teaching, I really 
tried to shift my mindset and practice when it came to this. Students still completed many of the same 
activities/tasks, but I did not simply grade and return the assignment; instead, the assignments were used in a 
variety of ways, whether to elicit feedback from myself, in peer review/assessments, in self-assessments, or simply 
as building blocks for the next big idea or topic. This shift helped me focus on providing meaningful feedback to my 
students and also made me feel like I had the energy and time to focus on actual instruction and planning of better 
class activities and assessments.  
 
I strongly agree with the quote above, in that I felt as though my students were much more engaged and successful 
when I was able to provide them with specific, descriptive feedback on both their strengths and weaknesses and 
when they were able to go and make improvements on their work. This ties directly in with the importance of 
frequent assessments (formative) as it gives both students and teachers opportunities to improve their practice. In 
the end, I think my belief in this criteria is summed up perfectly by Wormeli’s statement regarding feedback and 
formative assessments: “Can kids learn without grades? Yeah. Can they learn without formative assessments and 
the feedback that comes from it? Not at all.” (Wormeli, 2010) 
 
EVIDENCE: 

• Provides students with descriptive feedback 
• Students are given opportunities to work on improvement 
• Feedback shows/discusses relationship between student progress/performance and ultimate 

goals/desired outcomes and understandings   
 



 
 

CRITERIA #5: CLEAR CRITERIA 
 
“Clear and appropriate criteria specify what we should look at to determine the degree of understanding 
and serve us in making a judgment-based process consistent and fair.” (Wiggins, G.P. & McTighe, J. 2005 pg. 
172) 
 
Regardless of the task at hand, I think it is safe to say that the majority of people like to know exactly what they 
need to do or what is expected of them. Personally, I know that when I am in school, I like to have a very detailed 
description of what the teacher or professor is looking for and what I can do to meet these goals. I am also this way 
when it comes to something as simple as putting together a dresser I recently ordered...I want detailed, descriptive 
instructions that can help me go from point A to point B easily and successfully. This desire coincides with 
Shepard’s (2000) statements regarding assessment criteria and that “having access to evaluation criteria satisfies a 
basic fairness principle (we should know the rules for how our work will be judged)” (pg. 11). As a teacher, it is not 
fair for me to expect my students to put together the dresser the way that I want (so to speak) without providing 
them with the necessary directions. Although a lot of what Wiggins and McTighe discuss seems to be “common 
sense” (of course your instruction should lead to your ultimate goal) it provided me with a lot of valuable insight 
and ideas for planning instruction and assessment moving forward. For example, I have always felt that I used 
fairly detailed rubrics and provided thorough directions for assessments in my classes; however, after viewing the 
video clips and reading the text, I feel as though I have a lot of room for improvement when it comes to this aspect 
of assessment. 
 
Clearly stating and explaining criteria prior to the beginning of assessments provides students with the knowledge 
of exactly what is expected of them. In addition, this will provide students with all of the knowledge needed to 
succeed - they are in control, at this point. Lastly, this allows the teacher to work with students, provide descriptive 
feedback, and assess students in a very consistent and fair manner, as some of the subjective nature of “grading” 
and assessing has been removed.   
 
EVIDENCE: 

• Includes a rubric 
• Rubric answers the question “what does understanding look like?” 
• Rubric includes a “fixed measurement scale” (points) 
• Descriptions of characteristics for each point -- describes “degrees of quality, proficiency or understanding” 
• Criteria is clearly explained to students through multiple mediums (verbally, written) and modeled 

(examples are provided) 
 

 
CRITERIA #6: TRANSFER OF KNOWLEDGE 

 
“We are expected to take what we learned in one lesson and be able to apply it to other, related but 
different situations. Developing the ability to transfer to one’s learning is key to good education.” (Wiggins, 
G.P. & McTighe, J. 2005 pg. 40) 
 
As many of our readings have addressed, there is a definite difference between knowing and understanding. As a 
history teacher, it has always been a goal of mine to get students to see the big picture and understand that history 
is a story of the past, rather than simply the memorization of specific dates, events, name, and facts. That being 
said, it is important that assessment activities truly assess students’ abilities to make these connections and not 
solely remember or “know” certain facts. For example, when I was teaching about ancient civilizations, we focused 
on a general pattern, or trend, of these civilizations - the “beginnings,” the “expansion,” and the “decline.” For each 
of the civilizations we covered, we looked at various features of the different stages. For example, when looking at 
the “decline,” we analyzed the various internal and external factors that led to the specific civilization’s decline. 
Ultimately, students developed an understanding of the pattern for these ancient civilizations and were able to 
transfer this knowledge to new civilizations that we were studying; it was not all about remembering the specific 



facts for specific civilizations, rather it was about understanding the rise and fall of civilizations and historical 
trends, as a whole.  
 
As Wiggins and McTighe (2005) state, “transferability is not mere plugging in of previously learned knowledge and 
skill...understanding is about ‘going beyond the information given’; we can create new knowledge and arrive at 
further understandings if we have learned with understanding some key ideas and strategies” (pg. 40). In the end, 
it is important that we have students utilize information they have learned in a different way, whether this be using 
the knowledge in a completely new setting, teaching information to other students, and/or explaining information 
in their own words. If we ensure that assessments allow for and promote the transfer of knowledge, then we are 
also ensuring that students are gaining a greater understanding of the content.   
 
EVIDENCE: 

• Requires students to apply knowledge and understandings in new or different situations (completely new 
situations, teaching to others, explaining in own words, etc.) 

• Requires students to focus on the “big picture” or big ideas rather than simply memorizing various facts 
• Includes more open-ended questions/tasks that allow students to have more flexibility or be more creative 

 
 
 

CRITERIA #7: DATA INFORMS INSTRUCTION  
 
“Good feedback practice is not only about providing accessible and usable information that helps students 
improve their learning, but it is also about providing good information to teachers. As Yorke (2003, p. 482) 
notes: ‘The act of assessing has an effect on the assessor as well as the student. Assessors learn about the 
extent to which they [students] have developed expertise and can tailor their teaching accordingly.’” (Nicol, 
D., & Macfarlane-Dick, D. 2006 pg. 214) 
 
It is imperative that we, as educators, have an understanding of where our students are and how they are 
progressing towards the overall goals and use this knowledge to inform and improve our instruction; this concept 
ties in with many beliefs and criteria previously discussed in this assignment. Ultimately, it is important that 
teachers shift the way that we think about assessment and the way that assessments are approached in the 
classroom. One way of doing this is to implement a wide variety of assessments on a regular basis during 
instruction - some of these can be frequent, informal assessments such as quick check-ins with students, tickets-
out-the-door, observations etc., while others may be more formal assessments, including those at the end of the 
unit; this increased use of interactive assessments enables teachers to gather information regarding student 
progress, which they can then review and use to adapt future instruction accordingly. That being said, the quote 
stated above really got me to think about this belief in a new perspective, as it got me analyzing the implications of 
this on teacher feedback; not only can the data be used by the teacher in planning future instruction, but the 
information can also help the teacher provide meaningful, relevant, and informative feedback to the student, which 
they can then use to reflect upon their own progress and improve their own learning. I strongly believe that 
creating a classroom centered around varied, regular assessment helps both students and teachers and greatly 
improves the learning environment. In the end, I think that Shepard (2000) sums up my belief in this criteria when 
she stated that “this type of interactive assessment, which allows teachers to provide assistance as part of 
assessment, does more than help teachers gain valuable insights about how understanding might be extended. It 
also creates perfectly targeted occasions to teach and provides the means to scaffold next steps” (pg. 10).  
 
EVIDENCE: 

• Data is used to inform and improve future instruction 
• Data is used to provide meaningful, frequent feedback 
• Feedback is used by students in self-assessments and/or to improve learning experience 
• Formative, interactive assessment provided throughout the learning cycle 
• Teacher has formal method in place for tracking formative assessment data 
• Teacher has formal method/procedure for using assessment data to adapt teaching 

 
 



CRITERIA #8: GOAL ORIENTED  
 
“Teachers are designers. An essential act of our profession is the crafting of curriculum and learning 
experiences to meet specified purposes. We are also designers of assessments to diagnose student needs to 
guide our teaching and to enable us, our students, and other (parents and administrators) to determine 
whether we have achieved our goals.” (Wiggins, G.P. & McTighe, J. 2005 pg. 13) 
 
Although “Goal Oriented” and “Clear Criteria” may appear to be very similar things, I do believe that they can be 
separated and that each, on their own, is important when it comes to analyzing the effectiveness of assessments. To 
begin, where “Clear Criteria” focuses on the specific expectations and instructions for the assessment itself, “Goal 
Oriented” focuses on the overarching goals and themes of a particular area of study for which the assessment is 
assessing. Ultimately, when we design instruction and assessments, it is important to always have an end goal in 
mind for the students; this way, everything that we do in the classroom, including the assessments, are done in a 
way that supports that learning goal. That being said, it is imperative that the students are aware of the goals 
during instruction and for the assessment; once these goals have been defined and explained to the students, the 
teacher can then consistently refer back to the goals in order to aid learning.  
 
During my professional practice, I feel as though I consistently designed instruction that was goal-oriented, as I 
identified “Essential Questions” and “Enduring Understandings”/Objectives for each lesson and unit; these 
questions and objectives guided my lesson planning, as I focused on ensuring that I was meeting each of these 
goals and that students would ultimately be able to answer those questions. The EQ’s and objectives not only 
helped me plan lessons, but they were also written on the board along with the daily agenda so that students knew 
the goals, as well; in addition, we referenced these goals consistently throughout the learning process. That being 
said, I know that I could have focused on ensuring that my assessments actually stemmed fully from these goals, as 
well - looking back, there seems to be a bit of a disconnect, at times. In the end, we can analyze the effectiveness of 
our instruction and assessments by looking at students’ performance on our assessments, as explained by Wiggins 
and McTighe (2005) when they stated “...students are our primary clients, given that the effectiveness of 
curriculum, assessment and instructional designs is ultimately determined by their achievement of desired 
learnings” (pg. 13).  
 
EVIDENCE: 

• Includes explicit learning goals including Essential Questions, Objectives, and/or Standards 
• Students are aware of learning goals and these goals are consistently referenced throughout instructional 

process and assessment 
• Assessment provides accurate snapshot of students knowledge, as related to learning goals 

 
 

CRITERIA #9: DIGITAL COMPONENT 
 
“The most effective forms of feedback provide cue or reinforcement to learners; are in the form of video-, 
audio-, or computer-assisted instructional feedback…” (Hattie, J. and Timperley, H. 2007 pg. 84) 
 
The quote above illustrates the importance of using digital tools when it comes to learning, as it illustrates the 
effectiveness of digital resources in feedback; this clearly shows that digital components enhance the learning 
process and experience. That being said, the impact of technology on learning goes far beyond its use as a feedback 
tool. Ultimately, I strongly believe that using technology resources in the classroom greatly increases student 
engagement and achievement; these digital tools can be implemented in a variety of ways during instruction and 
assessment. The International Society for Technology in Education recommends that educators “design or adapt 
relevant learning experiences that incorporate digital tools and resources to promote student learning and 
creativity” (ISTE, 2016). In today’s day and age, we have access to a wide variety of tools that can be used for 
instruction and assessment; thus, many assessments can be adapted to the digital setting. I believe that digital tools 
can enhance learning through its increased opportunities for feedback and its ability to allow students and 
teachers to analyze data quicker. That being said, it is important to be aware of your goals and situation when 
designing assessments and implementing digital components; for example, digital tools may not be an effective 
way of assessing a specific learning goal or you may need to alter the type of digital component depending on the 



availability of, and familiarity with, the specific resource. For example, when I was teaching, many students did not 
have access to their own technology device; therefore, I designed lessons and assessments that would allow 
students to work in partners/groups. In the end, I strongly believe that including digital components in instruction 
and assessment definitely has a positive effect on student learning. 
 
EVIDENCE: 

• Assessment provides opportunities for students to use digital tools in its completion/their performance 
• Digital tools are used in feedback 
• Use of digital tools is appropriate for situation and learning goals/tasks 

 
 

CRITERIA #10: ACCESSIBLE  
 
“The slogan that ‘all students can learn’ is intended to refute past beliefs that only an elite group of 
students could master challenging subject matter. A commitment to equal opportunity for diverse learners 
means providing genuine opportunities for quality instruction... ” (Shepard, L. 2000 pg. 7) 
 
If we truly believe (as I hope all educators do) that “all students can learn,” then we also need to believe that all 
students can be assessed. However, all students do not necessarily learn in the same way and, because of this, 
educators focus greatly on differentiating instruction in order to meet individual student’s needs; that being said, it 
is imperative that we understand that students do not all assess in the same way either and we need to focus on 
differentiating assessments, as well. Ultimately, we should be able to adapt assessments to meet the needs of all 
students, just as we adapt instruction to do the same. As Meyer et al. (2014) explain, just as students vary in their 
learning experiences and abilities, they also vary in their assessment abilities; therefore, we should provide 
multiple means of engagement and instruction, as well as generate assessments that include multiple ways to 
assess understanding. In my professional practice, I have encountered many students who may not perform well 
on a particular type of assessment, yet they do understand the content and are able to demonstrate this 
understanding in another way; what works well for one student may not work well for another. That all being said, 
I think that it is important to integrate the use of multiple forms of assessment, as well as give students the 
opportunity to be creative and flexible in the ways in which they demonstrate knowledge. For example, I have used 
a wide variety of assessments in my classroom including tests, quizzes, essays, illustrations, postcards, skits, paper-
slide presentations, videos, simulations, discussions, and much more. At times, students may be given a couple of 
choices regarding which way they would like to display their knowledge, while other times I may give students free 
reign to decide which type of assessment they would like to do; regardless of the choices and flexibility, though, 
students are provided with clear criteria for what I am looking for - but they way they show this may differ. I have 
found that giving students multiple opportunities for creativity and utilizing various forms of assessment greatly 
increases student engagement and performance and enables me to get a more accurate understanding of where 
they are in the learning process.   
 
EVIDENCE: 

• Students are assessed in a variety of ways throughout the year 
• Multiple avenues for showing knowledge are provided 
• Students are given opportunities to be creative with their assessments/assessments are flexible 
• Instruction and assessment are differentiated in order to meet individual student’s needs 
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