
PART 1 

I. Brief Background and Reason for Project Focus 

In regards to education, “differentiation” is more than just a trending “buzz-word,” it is a 

necessity; if we want to see all of our students be successful and become prepared for their 

futures, both within and beyond the classroom, it is imperative that we educate them in a way 

that best meets their individual needs. Even when looking at students who perform similarly on 

various assessments, each student may have different strengths and weaknesses that must be 

addressed through instruction and formative assessment. That being said, it is obvious that we 

need more than just one strategy or intervention technique when it comes to teaching literacy 

skills; what works for one may not work for another (Valencia, 2011). It is more critical than 

ever that we address differentiation in literacy instruction as the CCSS requires students to meet 

much higher standards than before; differentiation and the use of strategies such as RTI enables 

us to work towards these goals (Reutzel, Clark & Flory, 2014). Ultimately, if we focus on truly 

understanding our students’ individual strengths and weaknesses by analyzing their “reader 

profile,” we can then differentiate instruction to use strategies that will address their specific 

needs and enable them to achieve the high standards set forth by the CCSS.  

 As an educator, it is important to be reflective and always strive to become more 

informed in regards to how I can best meet my individual students’ needs. Although I am not 

currently in the classroom, I can reflect on my previous years teaching, as well as look forward 

to my future as an educator. As a Social Studies/History teacher, I have seen the ways in which 

poor literacy skills can directly impact students’ performance in my class since literacy is a large 

component of this discipline. For example, Social Studies requires students to read quite a bit, 

both primary and secondary sources; many students face great challenges when it comes to 

Commented [SP1]: This part contains no significant 
grammar or APA errors. 

Commented [SP2]: Section I grade: 2/3 
Your part C needs some refining (see comment). Otherwise, 
very nicely done in this section! 

Commented [SP3]: Describe this. This will help you better 
address section iii “How Project is connected…” which you 
have not clearly addressed.  



analyzing these sources and gaining valuable information from them. In addition, assessments 

often require students to engage with literacy skills, whether it be reading or writing. I have 

encountered many students who may understand the content, but are unable to show their 

knowledge due to their struggles with literacy. As I stated earlier, I am not currently in the 

classroom, which does make this project a little different for me; however, I am very interested 

in this class (and this project) because I hope that it will expand my knowledge regarding 

literacy, literacy instruction, and differentiation. I am not sure what my future career looks like, 

but I know that it is in education, and as we see performance gaps widening (both nationally and 

internationally) it is critical that I continue to educate myself on important topics such as literacy 

in order to be the best educator possible. Ultimately, as a Social Studies instructor, I understand 

that I am also a literacy instructor and I really hope that this class will allow me to explore 

various literacy skills and teaching strategies that will enable me to tackle literacy head-on from 

the beginning with my future students in order to promote literacy within the context of Social 

Studies.  

Home and Family  

Provides information about the student 

The student that I have chosen to work with throughout the duration of this project will 

be referred to as “E.” E is a 15 year old, Caucasian, female who is currently in the 10th grade, 

although the school-year will end in approximately two weeks. E is a native-English speaker and 

a proficient reader who has not been identified as having a literacy-related disability, but she 

does have a 504 plan (for an unrelated disability) in which she receives additional support from 

teachers when it comes to certain large-scale projects/assignments. When E was growing up, her 

parents read to her regularly and highly encouraged recreational reading, especially at night 
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before bed; however, as she has gotten older and more independent, literacy is not addressed as 

frequently. E’s background is very similar to those of her parents and siblings who have all been 

encouraged to read and write from an early age; education and academics have been highly 

valued in her family.  

Information about the student’s home-life routines involving literacy 

As previously stated, E’s family has always encouraged reading and supported her (and 

her siblings) in their academic endeavors. In regards to at-home reading, E reads for an average 

of approximately two hours per day when considering both academic and recreational reading. 

To elaborate further, E’s reading for school generally consists of textbooks and novels, while her 

reading for pleasure is predominately “fan-fiction,” entertainment magazines, social media 

groups and biographies of various actors and musicians. E frequently discusses her school-

required reading in class discussions; she also discusses both school-work and extra-curricular 

readings with her family at home. Through these discussions, E’s parents can assist her when 

needed, but she does not feel the need to ask for help often. Lastly, E’s parents model good 

reading habits as they read before bed each night and read other materials such as the newspaper 

(print and online) frequently. 

Emotional Climate 

In general, it appears that E lacks interest in many of her school-required readings and 

assignments, which results in a lack of motivation; however, she is very motivated and capable 

of reading about things that interest her. Ultimately, she feels as though many of her classes do 

not provide opportunities for students to collaborate with literacy activities or have some choice 

in their readings; they simply read what they are assigned and complete activities independently. 

As E reads for class, she does not engage with the text much, unless they are required to use 
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some close-reading strategies; if it is not a requirement, she tries to “just get it over with.” The 

previous statement is indicative of her frustration and disinterest in reading what she feels she is 

“forced” to read; she wishes some of her teachers could find more interesting ways to teach 

topics and/or more engaging texts. Although she feels such frustration, she still understands that 

it is important to complete the assigned readings/activities because she will gain the knowledge 

needed to earn a passing grade (her “reward”). In the end, E struggles greatly when it comes to 

literacy in school because she does not feel interested in or engaged with the required texts, yet 

she does show great potential, as it is evident that she can become engaged with certain 

topics/genres. 

PART 2 

Literacy History 

 Overall, it appears as though E’s literacy history has been pretty “basic.” She received the 

general literacy instruction in elementary school in which she learned the foundational skills 

necessary to read and write. Beyond that, she has received literacy instruction in her English 

Language Arts classes but has not had any direct literacy instruction. To elaborate further, she 

has received education regarding literacy and literacy skills as she moves on through schooling, 

but she has not required additional instruction. I think one challenge in today’s day and age is the 

tendency to focus on finding answers rather than understanding the big picture; students are 

becoming more and more familiar with standardized tests and tend to read for the test. I think E 

has been victim to this in that she tends to just read what she needs to or do what she needs to in 

an attempt to find the answer or complete the assignment, and she struggles with fully 

comprehending text and/or being able to summarize it in her own words. E’s high school is a 

very highly regarded school in Michigan that is known for their high test scores, and I am afraid 
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that some teachers may be “teaching to the test,” in some ways and that she (along with other 

students) are not receiving the comprehensive literacy instruction that they will need for college-

level texts.  

In regards to her home life, E was exposed to literacy at home via consistent reading 

with, by, and to her parents and older siblings. As I previously stated, E’s family places a high 

value on education and academics and this has been evident throughout her life. At home, E’s 

mom regularly worked with her on reading and spelling even before she started school and her 

parents have always been around to help her with her homework, studying for tests, etcetera. 

Although literacy is valued and evident at her home, E does not engage with reading or writing 

as much as she used to or as much as her older siblings did. In the end, I feel that E has received 

adequate literacy instruction and has many advantages when compared to other groups of 

students, but the education system, as a whole, needs to do a better job when it comes to 

preparing students for high-level texts and literacy requirements. 

  

Assessments Given and Summary of Test Results 

 Ultimately, the lessons that I conducted with E focused on her ability to summarize from 

multiple sources. As I stated earlier, E does not really struggle with the basic, foundational 

literacy skills, but she does have some difficulty comprehending text, especially when she is not 

interested. For that reason, I decided to focus on this skill, as it is one that requires her to read 

and analyze text closely and not “just find the answer.” In order to assess her abilities, I 

conducted a pre-test in which I had her read two excerpts and summarize the content doing 

whatever she would normally do. This pre-test enabled me to see what sorts of reading strategies 

she was using, how well she was understanding text, and her ability to summarize from multiple 
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sources. After the pre-test, I conducted two lessons in which we focused on specific steps and 

strategies that would enable her to better summarize multiple sources. Then, she completed the 

post-test, in which she was required to use her newfound knowledge and skills to analyze two 

different sources and create a summary.  

 To continue, the pre-test consisted of two primary source texts regarding General 

Sherman’s march through South Carolina in 1865. To begin, the first excerpt was taken from the 

diary of Dr. Samuel McGill, a resident of South Carolina. The second was taken from General 

Sherman’s memoirs. For the pre-test, I simply instructed E to read these excerpts and complete a 

summary of the main idea; she was expected to complete this activity using any of the strategies 

she would usually employ. Ultimately, this pre-test showed me that E was not really taking 

initiative and did not do much except for read and underline a couple of things; this did not 

surprise me, as she often seems to do only what is required. Although E did not put entirely too 

much effort into this reading, her summary was proficient. That being said, there was room for 

improvement as she could have used more supporting details and provided a bit more thorough 

of a summary. Ultimately, although it does appear that E is not always putting forth the effort, I 

do believe that some of the difficulty is that she has not fully learned the necessary skills. For 

that reason, I decided to conduct my lessons focusing on the steps and strategies that would 

enable her to gain more understanding from text and be able to better combine information from 

multiple sources.  

To elaborate on the pre-test further, this was not something that was “graded” in the 

traditional sense; instead, I analyzed her performance and end “product” by looking at two main 

things. To begin, I looked at whether she appeared to be reading with the purpose of being able 

to summarize the information. If so, I would expect to see her following certain steps or using 
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certain strategies to clearly identify things such as the main idea and supporting details. In 

general, E appeared to somewhat be reading with a purpose, as she did underline the main ideas 

and some supporting details, but it was not clear what she identified as being the main idea and 

what the details were. For example, in excerpt “A” she underlined “all is gloom and uncertainty,”  

“to fight longer seems to be madness: to submit tamely is dishonor,” and “many are fleeing to the 

woods.” Although she did underline these parts of the text (and rightfully so) she did not signify 

which statement was the main idea. In addition, she also included direct references to text in her 

summary that she did not underline/identify as being important. Overall, I was pleased with her 

ability to identify key parts of the excerpts, but I would like to work with her on intentionally 

doing so and categorizing content. Similar results were seen in excerpt B. In addition, I analyzed 

whether the summary was comprehensive and cohesive. If so, I would expect to see a summary 

that covered all of the main points and that synthesized the information from both sources; it 

should read as one – a summary of A and B – not a summary of A and then a summary of B. In 

general, E did develop a summary that addressed the key points, but she could have included a 

bit more detail. For example, she stated that “the Southerners were very scared and didn’t know 

what to do,” which is definitely true, but she could have provided a bit more information as to 

why they were so scared (pending raids, famine, etc.) or what was causing them to be unsure of 

the right course of action (fighting seemed to be “madness,” but there was dishonor in giving 

up). Although her summary could have been a bit more detailed and comprehensive, the bigger 

issue I noticed was that E’s summary was not cohesive, as she simply summarized B and then 

transitioned to her summary of A by saying “At the same time…” Ultimately, this pre-test 

enabled me to determine what I wanted to focus on with E: (1) using specific steps/strategies to 



read with the purpose of summarizing and (2) synthesizing information more effectively to 

develop a detailed, cohesive summary 

After working on these things during the two lessons, E completed a post-test that was 

very similar to the pre-test in that she was required to analyze two different sources and complete 

a summary of them both; however, this time, she was expected to follow the steps and strategies 

discussed during the lessons such as finding the main idea of each source, identifying supporting 

details, creating individual summarizes and synthesizing the information. For this assessment, I 

allowed E to research life during the Civil War; she found two sources – one that focused on 

civilian life and one that focused on the soldiers’ lives – and analyzed each of them, ultimately 

creating a summary of life during the Civil War. E showed improvement regarding her abilities 

to read a source closely and identify main ideas, as well as her ability to take important 

information from multiple sources and combine it into one summary. In the end, I think that E 

does need more practice with these skills, as being able to analyze multiple sources will be 

critical as she moves forward with her education, but I am glad to see that she is exhibiting 

growth in this area.   

To elaborate further, the post-test was not “graded,” but I did evaluate her mastery of the 

skill by analyzing her performance and end product by looking at two things: (1) reading with 

the purpose of summarizing from multiple sources and (2) developing one comprehensive and 

cohesive summary. To begin, E did demonstrate that she was reading with the purpose of 

summarizing from multiple sources as she deliberately went through the steps we had practiced 

including reading the source once without doing anything, going back through it and identifying 

the main idea and supporting details (signifying which is which), restating the main ideas, 

creating individual source summaries, and combining these summaries. I was happy to see E go 
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through the text once without marking it and then go back to identify the main idea and 

supporting details. When doing so, she used one color highlighter for the main idea and another 

for supporting details. Next, she ended up creating two-column notes to restate the main idea and 

record her initial summaries; this was a strategy we discussed, but it was not a requirement. 

Overall, I was extremely happy with her performance on the first part of this assessment, as she 

showed significant gains; this reinforced my belief that she was very capable, but did not always 

put forth all of the effort. In addition, E’s summary showed improvement as she addressed one 

main idea – “life during the civil war was not easy” – and provided an explanation utilizing 

details from both sources. For example, she explained that life was not easy for civilians because 

women and children had to fill in for the men who were off to war. In addition, she explained 

that life for soldiers was difficult because they risked their lives and endured a lot of poor living 

conditions. That being said, her summary was much more cohesive and read as one summary of 

life during the civil war (civilians and soldiers alike); this was possible because she wrote her 

individual summaries first and then synthesized the information. In the end, this post-test was 

evidence of E’s improvements in regards to her skills at summarizing information in general, and 

from multiple sources. 

 

Lesson Plan Matrix 

Lesson Foci/Date Objectives (include 

including performance, 

conditions, and 

criterion. State the 

Common Core State 

Standard (or standards 

used in your discipline) 

at the end of each 

objective.) 

Instructional 

materials (what will 

use to deliver the main 

objectives of the 

lesson) 

On-going assessment 

(to measure attainment 

of objectives)  
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Learning how to 

summarize from 

multiple sources 

Student will learn about 

the steps that will enable 

her to better summarize 

from multiple sources 

by analyzing two 

excerpts (with the help 

of the teacher) and 

answering guiding 

questions. 

CCSS.ELA-

Literacy.CCRA.R.2 

CCSS.ELA-

Literacy.CCRA.R.9 

- Excerpts 

- “Summarizing 

from Multiple 

Sources” 

Handout 

- Writing 

Utensils 

- Highlighters 

- Teacher 

(discussion) 

Student will show 

attainment of objectives 

by answering the 

guiding questions 

regarding the close 

reading of the two 

excerpts. 

Practicing summarizing 

from multiple sources 

Student will summarize 

two sources by 

analyzing the text using 

the close-reading 

strategies discussed in 

Lesson 1 and 

developing one detailed 

summary. 

CCSS.ELA-

Literacy.CCRA.R.2 

CCSS.ELA-

Literacy.CCRA.R.9 

- Excerpts 

- “Summarizing 

from Multiple 

Sources” 

Handout 

- Writing 

Utensils 

- Teacher 

(discussion) 

Student will show 

attainment of objectives 

by creating a summary 

of the two excerpts 

following the steps 

provided. 

 

 

 

 

 

 

 

 

 



PART 3 

Reflections on Your Literacy Lesson Plans 

Overview of Objectives and Rationale 

 After gathering information regarding E’s literacy history and experiences, I decided to 

focus on her ability to summarize from multiple sources using various literacy skills and 

strategies. As stated earlier, E doesn’t have any identified literacy disabilities and her literacy 

history is not concerning; she is on grade-level and performing well in her classes. That being 

said, I wanted to focus on something more advanced, requiring multiple literacy elements such as 

close-reading and comprehension. As explained by Duke and Martin, students who receive 

explicit instruction in comprehension strategies and processes show an increase in their text 

comprehension skills; students need to learn how to be strategic readers. In addition, evidence 

shows that being taught multiple processes may be better than focusing solely on one strategy at 

a time when it comes to text comprehension because it allows students to see what strategies 

other readers use (Duke & Martin, 2014). Ultimately, the ability to read, comprehend, and 

summarize informational text is a valuable skill set for E to have in her future both academically 

and professionally. I knew that E could be a bit hesitant to do extra work and can sometimes 

question why she must do something; therefore, I wanted to ensure that I was having her focus 

on something that she could identify as being helpful to her future. Beyond that, it is extremely 

important for her to be able to synthesize information from multiple sources as it will not only 

prepare her for more complex academic assignments, but also for her future as an informed 

citizen. As Guthrie explains, believing that something is of importance can fuel one’s dedication 

to it; if a student sees something as being valuable to their future, they will be more motivated to 

put forth the effort (Guthrie, 2014). In the end, my objective was that E learn the skills necessary 



to be able to effectively summarize from multiple sources as it would prepare her to be a more 

independent reader in the future.  

Lesson Details 

To continue: after deciding on the focus and objective of this literacy learner analysis, I 

had E complete the pre-test in order to identify her current skill set in regards to summarizing 

from multiple sources. Although I knew what the overall objective was, prior to the pre-test, I 

was not sure exactly which elements we would need to focus on. Once I evaluated her 

performance on the pre-test, as explained in Part 2, I could make decisions regarding the lessons. 

For example, E’s summary of the excerpts was not cohesive; therefore, I knew that we needed to 

focus on strategies and processes that would enable her to develop a more detailed, cohesive 

summary of two sources. Alternatively, if she had written a summary that read “as one,” but did 

not address any of the main ideas, I would have known we needed to focus primarily on 

identifying main ideas and supporting details. Ultimately, my background knowledge about E 

and the pre-test enabled me to design two interconnected lessons that focused on learning and 

practicing the skills and processes associated with summarizing from multiple sources in a way 

that I knew would be an effective learning environment for her. 

To begin, at the beginning of Lesson 1, we discussed the pre-test including E’s feeling 

regarding how she performed and what she thought she could have done differently. We also 

discussed the purpose of the pre-test and what the following two lessons were going to be 

focusing on. In doing so, I made sure to praise E for her work on the pre-test, especially with her 

ability to identify main ideas and some supporting details, as I know that confidence is key when 

it comes to being motived with literacy; if a student feels they are capable, they are going to be 

more motivated (Guthrie, 2014). I knew that E had skills to be successful with this and I wanted 



to ensure that she began this experience confident in her abilities, while still being open to 

improvement. From there, we went through a PowerPoint presentation which provided an 

overview of summarizing (in general) and summarizing from multiple sources. I wanted to be 

sure that E understood what exactly we were focusing on and why it was important since this can 

increase motivation, as discussed earlier. The presentation covered the steps/process of 

summarizing text including pre-reading activities (setting a purpose), identifying the main idea, 

identifying supporting details, restating the main idea, and summarizing/synthesizing the 

information. In addition, we looked at various strategies that could be used including annotating, 

highlighting, and graphic organizers (two-column notes). Once E was familiar with all of this, 

we read the excerpts together, this time with the known purpose of summarizing the text, and E 

annotated the text, identifying the main idea, and supporting details. Next, we went through a 

series of guiding questions, which directed E’s attention to the main idea, supporting details, and 

other key parts of the text; this enabled E to double-check what she had just completed. At the 

end of the lesson, we reviewed the process and previewed the next activity during which she 

would be developing a summary of the excerpts.  

To continue, at the beginning of Lesson 2, I had E complete an informal “quiz,” which 

was more like a discussion in which I simply asked her some questions regarding the content 

from Lesson 1 in order to review what we had talked about. Next, E used her work from Lesson 

1 (annotated excerpts and guiding questions) to complete a graphic organizer/two-column notes. 

These notes required her to record the main idea (text from the excerpt), supporting details, and 

re-state the main idea (in her own words); she did this for both excerpts. After we reviewed her 

notes, she developed individual summaries of the excerpts and added those to the notes. Next, I 

had E develop one comprehensive and cohesive summary of the excerpts by synthesizing the 



information from her individual summaries. Finally, we discussed how this experience was 

different than the pre-test by comparing the steps she took/strategies she used, as well as the final 

summaries; although it may have been more work, E recognized the improvements such as more 

detailed, cohesive summary and a more extensive reading process. 

Overall, the lessons were conducted in a way that I thought would best meet E’s needs. 

For example, these lessons were very individualized and we worked closely one-on-one; we 

were consistently interacting with one another throughout the duration of the lessons. This 

structure allowed me to model behavior and engage in a lot of discussion which can increase 

students’ critical thinking and comprehension skills (Duke & Martin, 2014). I also utilized, and 

focused on, a variety of strategies aimed at improving her comprehension skills such as read-

alouds, pre-reading activities including activating prior knowledge and setting a purpose, and 

using visual aids such as graphic organizers; all of these are known to support increased levels of 

text comprehension, which is a key factor in summarizing from multiple sources (Duke & 

Martin, 2014). In addition, I incorporated some key elements known to increase motivation 

including confidence in one’s ability, value for the future, interest, and choice. By doing this, I 

created a situation in which E was more motivated to complete the tasks and be successful 

(Guthrie, 2014). For example, I focused the text on the Civil War because E told me that was her 

favorite subject in History this year and I allowed E to choose her sources for the post-test. I 

believe that the instructional style and strategies I used, as well as the activities I implemented, 

allowed E to learn and practice these literacy skills in a safe, productive learning environment.  

In the end, E showed attainment of the objectives for both lessons by showing that she 

gained an understanding of the steps/skills/process required to read a text closely in order to 

summarize the information and by successfully explaining each step to me as she completed the 



activities. In addition, she created a comprehensive and cohesive summary of the excerpts during 

Lesson 2. Ultimately, E’s performance on the pre-test compared to that of the post-test is 

evidence of the learning and growth that occurred because of these lessons; she was much more 

intentional and focused while reading, utilized strategies we discussed, and developed a well-

written summary of two sources. 

Future Modifications 

 Overall, I was very pleased with this experience as the lessons were clearly effective and 

E improved her reading and summarizing skills. I strongly believe that this could be an effective 

lesson with other students as well. That being said, if I were to teach this lesson with E again, 

there are a couple of things that I would change. To begin, I would increase the difficulty. 

Honestly, although this did help E, I think I could have done even more with her as she quickly 

took to the strategies and it appeared that it might be a little easy for her. In order to do this, I 

would have increased the text difficulty for the lessons and not used the same excerpts from the 

pre-test. In addition, I would provide her with a little less choice for the post-test sources. 

Although I still want her to be able to have a say in the matter, I would have liked her to choose 

something a bit more “informational” in text structure and at a higher reading level. Lastly, I 

would have integrated instruction on more comprehension strategies since she seemed capable of 

tackling more than what we did. In the end, although this was a success in my eyes, I feel like I 

could have done more.  

  

 

 

 



Recommendations to Teachers and Parents/Caregivers 

Dear Mrs. Beardsley and Teachers, 

I want to thank you for letting me work with E; I have enjoyed our time together and I am 

excited to see the progress she has made. I want to take this opportunity to provide you with an 

overview of what we worked on, how things went, and what E could focus on moving forward. 

As I am sure you are aware, E does not struggle with basic literacy skills. For that reason, 

I decided to work with her on a more complex strategy – summarizing from multiple sources; the 

overall objective was for E to be able to read two texts closely, demonstrate an understanding of 

close-reading strategies, and develop a comprehensive and cohesive summary of the two sources.  

I am proud to say that E has definitely been successful! As we went through the lessons, 

E caught on quickly. All of E’s learning and practice culminated with her completing a reading 

and summary of two sources on her own. During this “post-test,” she effectively used the 

strategies/processes we discussed and developed a great summary. I would love to for E to 

continue working on and strengthening these skills. This could even be done in informal ways by 

summarizing two entertaining articles of her choice. That being said, I think E is capable of more 

than she is producing on a day-to-day basis. For example, I designed my lessons based on her 

pre-test, but if I could do it again I would increase the text difficulty and integrate more reading 

strategies because E can handle it. Moving forward, I think it would be beneficial to push E just a 

bit and possibly provide her with more options to choose text that interests her, when possible, as 

this greatly increased her motivation to complete the tasks. In the end, I think she just needs to 

focus on improving her comprehension skills and increasing her ability to evaluate sources.  

Thank you, 

Rachel Lafler 



Appendices of Work 

Appendix A 

Lesson Plans 

 

LESSON 1: Learning how to summarize from multiple sources 

 

OJECTIVE: Student will learn about the steps that will enable her to better summarize from 

multiple sources by analyzing two excerpts (with the help of the teacher) and answering 

guiding questions. 

 

STANDARDS: CCSS.ELA-Literacy.CCRA.R.2 … CCSS.ELA-Literacy.CCRA.R.9 

 

RATIONALE: This lesson will allow E to learn about some of the strategies and processes 

she can use when reading text, especially with the purpose of summarizing it. This will provide 

her with a foundation upon which she can build in regards to her ability to analyze and 

summarize multiple sources.  

 

MATERIALS/SUPPLIES NEEDED: Pre-test/Excerpts, “Summarizing from Multiple 

Sources” PowerPoint and Handout, Writing Utensils, Highlighters, Guiding Questions 

 

LESSON PROCEDURE/ACTIVITIES: 

- Discuss pre-test (feelings about performance, purpose of it, etc.) 

- Go through and discuss “Summarizing from Multiple Sources” PowerPoint  

Overview of summarizing (in general) and summarizing from multiple sources (what it 

is, why it is important) … Steps/Process (Pre-reading thinking/activities, identifying 

main idea, identifying supporting details, restating main idea, summarizing individual 

texts, synthesizing summaries) … Strategies (annotating, highlighting, graphic 

organizers, etc.) 

- Practice the skill  Read excerpts again with the purpose of being able to write a 

summary (focus on identifying main ideas and supporting details) … remind E that 

some of what she already underlined is correct, but just look at it with a fresh set of 

eyes 

- Answer guiding questions (identifying main ideas, supporting details, and other key 

parts of the text) 

- Review steps/process and preview next lesson 

 



 

 

LESSON 2: Practicing summarizing from multiple sources 

 

OJECTIVE: Student will summarize two sources by analyzing text using the close-reading 

strategies discussed in Lesson 1 and developing one detailed summary. 

 

STANDARDS: CCSS.ELA-Literacy.CCRA.R.2 … CCSS.ELA-Literacy.CCRA.R.9 

 

RATIONALE: This lesson will allow E to practice the skills/strategies and process of 

summarizing text, specifically summarizing multiple sources. This will prepare her for the 

post-test in which she will be doing the process on her own. This will also equip her with skills 

that she can use in the future to be a more independent, strategic reader.    

 

MATERIALS/SUPPLIES NEEDED: Pre-test/Excerpts, “Summarizing from Multiple 

Sources” Handout, Writing Utensils, Highlighters 

 

LESSON PROCEDURE/ACTIVITIES: 

- Informal “quiz” discussion  review Lesson 1 (go over the first few steps and what 

she already accomplished) and review questions and annotations/highlighting on 

excerpts 

- Complete graphic organizer (two-column notes)  main idea, supporting details, 

restate main idea 

- Develop individual summaries (one for each excerpt) and record on two-column notes 

- Review all notes/summaries and develop one comprehensive and cohesive summary of 

the two excerpts 

- Compare process (notes, annotations, steps, etc.) and end product (final summary) to 

the pre-test performance (process and product) 

- Preview post-test 

 

 

 

 

 



Appendix B 

Pre-Test 

SUMMARIZING FROM MULTIPLE SOURCES – PRE-TEST 
 
BACKGROUND INFORMATION: In February 1865, General Sherman’s army began 
marching through South Carolina, sparing little in its path. Dr. Samuel McGill, a resident of 
the state, made entries in his diary as the army advanced. Ten years later, in his memoirs, 
General Sherman would recall his own thinking at the time.  
 
DIRECTIONS: For this activity, you will read two excerpts – one actually two entries) from 
Dr. Samuel McGill’s diary (A) and one from General Sherman’s memoir (B) – and develop a 
summary of the information presented (one final summary). As you go through this process, 
take your time, and use whatever strategies you feel necessary.  
 

 
(A) 
 

February 28, 1865: “All is gloom and uncertainty, and preparations are being made for the 

worst. Furniture and provisions are hidden against pending raids. … It is feared famine will 

possess the land; our army is demoralized and the people panic stricken. … The power to do 

[act] has left us. … To fight longer seems to be madness; to submit tamely is dishonor.” 
 

March 1, 1865: “The whole country is in the wildest commotion and many are fleeing to the 

woods with their wives and daughters, while a few have gone to meet the advance and to give 

battle.”  
 

- From the diary of Dr. Samuel McGill, Williamsburg District, South Carolina 

 
(B) 
 

“My aim then was, to whip the rebels, to humble their pride, to follow them to their inmost 

recesses [their inner selves], and make them fear and dread us. … It was to me manifest 

[obvious] that the soldiers and people of the South entertained a … fear of our … men. … [T]his 

was a power, and I intended to utilize it. … and therefore on them should fall the scourge of war 

in its worst form.” 
 

- William Tecumseh Sherman, Memoirs, Vol. 2, 1875 

 



Appendix C  

Post-Test 

SUMMARIZING FROM MULTIPLE SOURCES – POST-TEST 
 
BACKGROUND INFORMATION: The Civil War affected people of all walks of life. But, just 
what was life during the Civil War like? For this activity, you will try to answer this 
question by researching life during the Civil War.  
 
DIRECTIONS: Use the internet to research life during the Civil War – you need to find and 
print two separate sources…you will be developing a summary of these sources. Once you 
print your sources, you need to read both texts and use the strategies/processes we 
discussed…make sure you show that you are doing this. Then, you need to develop a 
summary of what life was like during the Civil War. Remember everything we worked on! 
 

 

Links to the sources E chose are as follows: 

www.ducksters.com/history/civil_war/life_during_the_civil_war.php 

www.ducksters.com/history/civil_war/life_as_a_soldier_during_the_civil_war.php 

 

 

 

 

 

 

 

 

 

 

 

http://www.ducksters.com/history/civil_war/life_during_the_civil_war.php
http://www.ducksters.com/history/civil_war/life_as_a_soldier_during_the_civil_war.php


Appendix D 

Student Work (Pre-Test) 

 

 

 

 

 



Appendix E 

Student Work (Post-Test) 
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