
Worksheet 5.1 Initial Planning for Academic and Behavior Support: 30-Minute Collaboration 

Initial Planning for Academic and Behavior Support: 30-Minute Collaboration 

 

Student: Dominic 

Date: 7/13/17 

Participants: Rachel, Rose , Ellen, Erin, James, Colleen 

Set timer for 10 minutes. 
Step 1: Describe current state. • Behavioral descriptions of the student’s functioning in area of concern. 
Ask, “What does the student do?” and “What is the student not doing?” … answers to specific sections 
are included in description below (for example, behavior strength or location)... 

The student refuses to work on required tasks, especially during reading time, by becoming argumentative 
and/or simply putting his head down on his desk. This particular behavior is not physically threatening to 
himself or others, but it does interfere with the educational progress of both himself and his peers. It will 
continue to evolve if we do not intervene and it impacts his relationships with others. Refusal to work 
typically occurs a couple of times a day, at least three times per week, and lasts for a short period of time 
(possibly 5-10 minutes) before he is redirected or another activity begins. This behavior happens in the 
classroom, primarily during literacy-related activities (reading and writing) and may be the result of 
comprehension skills. Despite these actions, the student does seem to have strong visual-spatial skills and 
is very interested in computers. He is also capable of following directions and fulfilling expectations, and 
can be willing to put forth time and effort on things that he values. 

 

Worksheet 5.1 (con’t) 

Set timer for 2 minutes. 
 Step 2: Describe desired state. • In a sentence, describe desired state (goal) or identify replacement 
behavior. 
 

The goal is for Dominic to engage in his work for the entire time expected without arguing, participating 
in other off-task behavior, or disrupting the class’ learning progress. 

 

Set timer for 4 minutes.  
Step 3: Identify influencing variables. • Review FAB model, Process Checklist, ABC sheets, or Scatter 
Plot. Consider any pattern of antecedent and consequent conditions: person, place, time, and events. 
 

Dominic’s misbehavior by refusing to work occurs most during morning reading time, but also during 
journal activities, at times; therefore, the antecedent appears to be being asked to engage in 
literacy-related activities. Consequences for the misbehavior include verbal redirection from teacher, loss 
of privileges such as recess, and being sent out of the room for “think time”/a “time out.” 



Set timer for 4 minutes.  
Step 4: Generate one or more hypotheses from analysis of available data.  • List possible hypotheses 
to explain function(s) of problem behavior (use FAB model for suggestions). 
 

Dominic’s behavior serves as an escape mechanism; its function is to avoid doing the required work 
during literacy activities. This behavior likely stems from his struggles with reading including his 
comprehension skills, which are below grade-level.  

 

Set timer for 3 minutes.  
Step 5: Identify strategies to promote positive change. • Brainstorm ideas; consider all contributions. 

**I included everyone’s contributions for this section since it is supposed to be a brainstorm** 

- Potential Strategies - provide Dominic with reading tasks that are at his instructional level (since 
the current tasks are likely above his instructional level), assist Dominic with his first 5 minutes 
of large-group reading tasks to help incorporate some individual instruction in this area, provide 
instructional times to provide Dominic with assistance in developing his reading comprehension 
ability (possibly while other students are on a break, or during a portion of reading time), or 
provide reinforcement for every 5-10 minutes he sits in his seat and is on-task. 

- One idea to potentially get a positive change with Dominic include providing reading material 
that is tailored to his interests, since he struggles with comprehension this may give him an entry 
point to the work.  This work can also be adjusted to be at a level that Dominic is at in order to 
build his confidence and reduce his desire to avoid the task.  Another potential strategy would be 
to implement a partnered structure for Dominic, particularly with LaKesha, during reading time. 
Additionally, providing positive reinforcement when Dominic remains on task may help him to 
build his comfort with the work. 

- Create a behavior contract/system with Dominic...offer assistance/help Dominic out for a 
specified amount of time during reading activities...peer helper/buddy (there is a student who he 
seems to get along with)...change the seating arrangement (away from distractions)...increase 
interest by providing readings about computers/other passions...differentiating instruction to meet 
his needs 

- One idea would be to provide Dominic with reading materials that are at his level so he can 
experience some success. It would probably also help to find some materials on something he is 
interested in to help get him engaged. Given Dominic’s desire to run and his seeming to need to 
move, I also think it would help to provide with brain breaks where he can move and stretch and 
get some energy out.  

- Determine if Dominic’s reading difficulty is a “can’t do” or a “won’t do” problem. 
- To promote positive change, working one-on-one with Dominic on his reading and writing skills, 

like Jean in the Further Assessment Report seemed to do, would be a step in the right direction to 
improving Dominic’s confidence with this activity. Providing positive feedback whenever 
Dominic is on task or has success with reading might also work to develop his interest in 
participating during these activities. 



Worksheet 5.1 (con’t) 

Set timer for 3 minutes.  
Step 6: Select strategies to implement. 

 

To begin, we would want to provide Dominic with reading materials and tasks that are tailored to his 
interests and his instructional level. We believe that this would have a strong positive change as it will 
encourage his on-task behavior and reduce his escape behaviors since they are likely due to a lack of 
ability, per the school psychologist who noted his comprehension deficit. Once Dominic feels more 
confident and competent, his misbehavior will likely decrease.  

 

In addition, we would like to focus on providing Dominic with positive feedback for on-task behavior 
during reading time. Although we are likely doing this for other students in the class, we probably have 
focused primarily on Dominic’s misbehavior during reading time and it is important to provide that 
reinforcement/positive feedback when he does what is expected. 

 

The final strategy that we would like to focus on is using a self-monitoring reward system that asks 
Dominic to identify his behaviors and where, when, and why they are occurring. In this situation, 
Dominic is acting as his own “teacher,” so he may be a bit more likely to respond positively and identify 
his negative behavior since he isn’t being “called out” for it by his teacher. 

 

Set timer for 4 minutes.  
Step 7: Attend to final details.  
Assess: How do you know if the plan is working? What data do you need? 
 

To know if the plan is working, we would need to collect data regarding Dominic’s on-task behavior and 
the frequency of his misbehavior. We would plan on recording frequency and duration data for the next 
week or so; this would enable us to keep track of the number of times he refused to work and how much 
time is spent off-task. Once we gather such data, we can compare it to data taken prior to intervention to 
determine whether Dominic is fulfilling our goal of being on-task and engaged with his work, especially 
during reading time. 

 

In addition, we think it is important to analyze Dominic’s improvements with his reading skill. Although 
this may not be evident immediately, it is something that we should begin recording/reviewing; if we 
assess his work and comprehension skills, we can work on confirming (or not) our hypothesis that his 
struggles with reading may be the root of his misbehavior. For example, if his reading skills are greatly 
improving, yet his behavior isn’t changing, we know there is something else going on, but if both his 
academic performance and behavior is improving, then we are onto something.  

 



Plan Summary: Identify how parents and other people or resources can support the plan. Identify 
responsibilities, actions, and deadlines and schedule follow-up meeting. Include who will obtain student 
input on the plan if the student does not participate in this meeting. 

Who? Does What? By When? 
 

First, we would want to inform Dominic’s parents of this intervention and encourage them to reinforce 
our efforts by promoting on-task behavior at home, as well. His parents could also provide some 
additional insight into Dominic’s struggles and/or interests so we could better meet his needs at school. 
The teacher would be responsible for tracking behavior data and providing positive reinforcement for 
on-task behavior. Dominic would also be responsible for tracking and explaining misbehavior through 
self-monitoring. The teacher should meet with Dominic at regular intervals to ensure that he is continuing 
to do this. Lastly, it would be beneficial to include a reading specialist or even the school psychologist; 
they could be responsible for helping find appropriate materials and activities for Dominic and possibly 
even help gather data through observations.  
 

- Schedule follow-up meeting to review and revise plan: 

When?  

Best practices in school psychology suggest that at least ten data points are necessary to make a decision 
based on data. If we monitor Dominic’s progress weekly, we can determine if the reading intervention is 
working and if his off-task behavior is decreasing. We would suggest a formal follow up with the 
behavior plan in approximately three months. However, it is also important to continue monitoring and 
reviewing data regularly during those three months.  

 

Where? 

School conference or meeting room if available. Otherwise, likely in the teacher’s classroom. 

 

Who should attend?  

Teacher 

Reading specialist 

Parents  

School psychologist 

Principal (or another school administrator) 

Dominic? (this could be beneficial, but could also cause additional difficulties) 

 

 
 


